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This inspection was carried out under section 162 (A) of the Education Act 2002 as 
amended.  Bridge Schools Inspectorate (BSI) has been approved by the Secretary of 
State in the Department for Education (DfE) to undertake inspections in designated 
independent schools within membership of the Christian Schools Trust (CST) or the 
Association of Muslim Schools UK (AMSUK). 
 
DfE number:  207/6396   
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Principal:   Mrs P Wilson 
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    Holland Park 
    London 
    W11 4RS 
         
Telephone number:    020 76026232  
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The purpose and scope of the inspection 
 
The main purpose of the inspection is twofold.  It is to advise the DfE whether the 
school continues to meet the requirements for registration, and to determine whether 
the school’s religious ethos continues to meet the expectations of its association.  
Ofsted monitors the work of independent inspectorates, including a sample of 
inspections, and you can find the latest evaluation of the work of The Bridge Schools 
Inspectorate on the Ofsted website. 
 
Information about the school 
 
The Tabernacle School is an independent Christian, coeducational, day school for 
pupils aged between 3 and 16 years, and is affiliated to Tabernacle Christian Centre 
Church.  Since September 2007, the school has also been affiliated to the Christian 
Schools Trust.  After frequent movement of its premises in its early years, the school 
is now settled in a compact Grade II listed, Victorian building; it is four storeys high 
and houses most of the teaching areas.  There is an annexe, which is separated 
from the main building by a small outdoor playground area.  
 
The school seeks to be as inclusive as possible: while it has a distinctive religious 
character, pupils are accepted irrespective of faith background although they are 
expected to respect the Christian ethos of the school.  It aspires to ‘provide a 
biblically based curriculum ensuring individualised attention for all our pupils.  We 
focus on the total development of each individual child; spiritually, morally, 
intellectually, socially, emotionally and physically’.  The school’s mission statement 
describes its wish to ‘serve a diverse community encompassing all socio-economic 
levels, building leaders for tomorrow and giving each child an education that will help 
prepare them for life’.  Its pupils come from a variety of backgrounds including Black 
British, African Caribbean and White British heritage.  Seven pupils are identified by 
the school as having learning difficulties that require additional support; four pupils 
have statements of special educational need. 
 
The school was last inspected in October 2010 at which time two regulations were 
not met. 
 
Evaluation of the school 
 
The Tabernacle School is a good school with some outstanding features.  The 
quality of its provision for pupils’ spiritual, moral, social and cultural development is 
excellent as is pupils’ behaviour.  The school’s strong Christian ethos underpins 
everything and infuses the quality of its relationships.  The welfare of pupils is 
paramount and all health and safety policies and procedures are secure.  Pupils 
enjoy coming to school; they feel cared for and valued by their teachers and they get 
on well with their peers.  They particularly appreciate the high standards that they 
are set and the fact that their teachers do not underestimate their potential; this gives 
them the confidence to aspire to be the best that they can possibly be.  In this 
respect the school achieves its aim of developing pupils with ‘active and creative 
minds, having a sense of understanding and compassion for others‘. 
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The quality of education in the primary and secondary stages is good.  Thanks to a 
renewed focus on raising standards of teaching and learning, which has been 
embraced by the staff, the school has made progress in lesson planning, the use of 
assessment data, marking and target setting.  These were areas for development at 
the last inspection and, particularly in the secondary stage, more still needs to be 
done both here and elsewhere to embed in practice the principles articulated in 
school policies and procedures.  At the last inspection, curriculum planning and 
overall organisation of the Early Years Foundation Stage (EYFS) were weak.  Here, 
too, there has been significant progress under the direction of the head of the 
Nursery.  There are now clearly defined learning areas covering all seven parts of 
the EYFS curriculum providing a stimulating learning environment.  Assessments are 
used effectively to inform planning the next steps for individual pupils and activities 
are tailored to meet their interests and needs. 
 
The school places great store on working closely with parents to ensure that all 
pupils do well.  Parents are extremely appreciative of this and find staff approachable 
and open to suggestions.  They are very well informed about their child’s progress 
via excellent annual reports.  All feel that their children have benefitted from being at 
the school.  
 
The school is well managed and efficiently run.  The principal and her husband, who 
is the pastor and chairman of trustees, articulate clearly the vision for the school and 
its future development.  In this they are supported by the trustees all of whom are 
actively engaged in the life of the school.  In the last year, the move to a more 
distributive form of leadership with the appointment of a head of teaching and 
learning has paid dividends and the school is now moving forward quickly under her 
direction.  Significant improvements in the quality of education are already apparent 
and all the regulatory weaknesses identified at the time of the last inspection have 
been addressed.  All the regulations are now met. 
 
Effectiveness of the Early Years Foundation Stage 
 
Since the last inspection, significant progress has been made in developing the 
EYFS curriculum particularly in relation to assessment and planning for the needs of 
individuals.  As a result, the provision for EYFS pupils is now good overall.  
 
There are five Nursery and three Reception pupils all of whom are full-time.  The two 
age groups are taught separately in two rooms on the ground floor of the school.  
The room for the Reception pupils is shared with the Year 2-3 class.  Both 
classrooms have clearly designated areas ensuring that all seven areas of learning 
are represented.  Pupils enjoy a bright, stimulating and welcoming learning 
environment where there is much evidence of how their achievements are 
celebrated.  The walls are covered with photographs of pupils at play, artwork done 
by the pupils themselves, and information about what they are currently learning.  
The Nursery room in particular is well resourced.  All equipment and play items are 
clearly labelled using words and pictures.  Resources are located at the pupils’ 
height making them easily accessible.  This ensures pupils’ independence and the 
opportunity to select equipment they need for themselves.  The room used by the 
Reception pupils is also bright and inviting.  However, due to constraints on space 
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and the fact that it is shared with another class these pupils enjoy fewer opportunities 
for spontaneous activities and the use of resources.  
 
Since the last inspection, there is now a much better balance between teacher-led 
and child-initiated activities for the Nursery pupils.  The Reception pupils would 
benefit from a better balance in this area to enable them to develop their ability to 
make their own decisions about their learning.  The two year groups do have some 
scheduled times when they come together, for physical education (PE) and drama 
for example.  This benefits the pupils’ personal, social and emotional development 
and more planned opportunities to share learning would benefit pupils at this stage in 
their development.  Learning is much less effective when the Reception pupils come 
together for lessons with pupils from the Year 2-3 class. 
 
Since the last inspection medium and short term planning has improved and is now 
good with well-defined learning objectives for activities which link together the seven 
areas of learning through cross-curricular themes.  This is particularly the case in the 
Nursery where much work has been done to improve the link between pupil 
assessment and learning objectives.  There is still work to be done to ensure 
appropriate activities and learning opportunities are made available for the Reception 
pupils for whom a more systematic approach to assessment in line with the 
requirements of the EYFS curriculum is needed.  At best, the class teachers’ 
planning takes account of information from their regular observations of pupils while 
they are engaged in both focused and child-initiated activities using a mixture of 
anecdotal evidence, photographs, work samples, and professional judgements.  
Teachers know their pupils very well, set achievable and appropriate targets, and 
identify next steps for pupils’ learning in their planning.  As a result, focused teaching 
times demonstrate a clear understanding of the needs of individual pupils.  Well-
differentiated follow-up activities enable pupils to consolidate knowledge and extend 
their learning.  By the end of their Reception year, pupils are making good progress 
in their learning goals.  
 
There is a strong relationship between parents and the school.  The teachers work 
hard to ensure parents have a very good overview of the EYFS provision.  Parents 
are invited to an induction evening prior to their child starting school.  The early years 
handbook gives a comprehensive summary of the curriculum outlining the teaching 
methods used and containing ideas for parents to help their children to develop at 
home.  There are informal opportunities for parents to talk with teachers at the 
beginning and the end of the day.  In addition, termly parent and teacher meetings 
enable more formal discussion about each pupil’s progress.  At the end of the school 
year, parents receive a detailed written report, indicating their child’s progress and 
the next steps in their learning.  
 
The celebration of the unique child and attention to their specific needs are at the 
heart of all that the school aims to do.  Part of each EYFS pupil’s profile compiled by 
the teachers includes a section where parents are invited to offer information on 
things that their child particularly enjoys.  The Nursery teacher notes this information 
and then uses it to plan for and deliver learning opportunities based on individual 
pupils’ interests.  For example, during a free play session the class teacher made 
available resources for making sandwiches and a rug for a child whose parent had 
commented that she particularly enjoyed pretending to have picnics.   
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The EYFS pupils clearly enjoy coming to and being at school and feel safe and 
secure in the setting.  They are enthusiastic and articulate in their learning and work 
very well together.  Reception pupils thoroughly enjoyed a very interactive science 
lesson on floating and sinking that resulted in them wanting to test whether their 
teacher’s spectacles would either float or sink.  They laughed when the glasses 
ended up on the bottom of the tank.  During free play activities pupils demonstrate 
excellent social and communication skills, happily sharing and negotiating the use of 
resources.  They are taught in a caring and loving environment where a high priority 
is placed on their safety and supervision at all times.  Pupils enjoy and understand 
the need for eating healthily.  They bring in a fresh fruit snack from home and pour 
themselves a beaker of milk each morning.  Although the outdoor space is limited, 
there is a good range of play equipment to develop gross motor skills, including a 
tricycle, a scooter and climbing apparatus.  The EYFS pupils enjoy playtimes with 
the rest of the primary aged pupils, whilst also benefitting from having some of their 
lessons outdoors, weather permitting. 
 
The leadership and management of the setting are good.  Assistants for pupils 
needing extra support are deployed appropriately.  The Nursery teacher benefits 
from receiving input from the local authority and is keen to further her professional 
development and her understanding of the Foundation Stage.  To maintain the 
progress made since the last inspection in improving teaching and learning and the 
subsequent outcomes for pupils the two Nursery and Reception class teachers need 
now to consider ways of developing greater cohesion and continuity between the two 
year groups in order to establish a more consistent approach.   
 
Quality of education provided 
 
The quality of the curriculum is good.  It is broad, balanced and accessible to all 
pupils whatever their ability and academic development.  Its aims are clearly 
articulated in the curriculum policy, which emphasises in particular the importance of 
promoting literacy across the curriculum and of learning outside the classroom.  
Pupils thereby experience all the key areas of learning: linguistic, mathematical, 
scientific, technological, human and social, physical, and aesthetic and creative. 
 
Key Stage 1 and 2 pupils follow the National Curriculum with a particular focus on 
literacy and numeracy.  They make good progress in both these areas, especially in 
reading and listening.  In addition, these pupils study French, drama and cookery. 
From Year 4 onwards, pupils study personal, social and health education (PSHE).  In 
Key Stage 3, Year 7-8 pupils continue to follow the National Curriculum with the 
addition of economics.  Year 9 pupils begin studying their GCSE courses through to 
the end of Year 11 and take a broad range of subjects including art, drama and 
economics.  The school is currently reviewing its Key Stage 4 curriculum in 
anticipation of changes, which will take effect in 2014.  The flexibility of the option 
scheme enables most pupils’ preferences to be met and results at GCSE over the 
last three years have been good with some pupils taking GCSE a year early and one 
pupil taking five AS levels.  The results show a steady upward trend in the 
percentage of pupils achieving 5 A*-C grades.  In recent years all pupils have gone 
on to further education or employment. 
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Each school day begins with either a religious assembly or class devotions.  At Key 
Stage 1 and 2, the schemes of work are infused with the Biblical heart concepts, 
which provide a Christian foundation for all learning at this stage.  They include a 
clear statement of intended outcomes, activities and the objectives underpinning the 
plenary.  These provide a helpful basis for lesson planning.  For example, in Key 
Stage 2 English, an exercise in writing about someone’s character was prompted by 
a reflection on the nature and value of variety in God’s creation; in science, a 
consideration of the part played by sound in worship led into an investigation of 
sound waves; and in history the topic on Life in Britain since 1945 afforded an 
opportunity to discuss unity and diversity and God’s help in times of change.  
Recently, there have been considerable advances in long and medium term 
curriculum planning at Key Stage 3 and 4 following a review undertaken by the new 
head of teaching and learning.  As a result, in most subjects but not all, there is 
greater evidence of the incorporation of Christian concepts than there was at the 
time of the last inspection.  In Key Stage 4 geography, for example, a lesson on 
international tourism enabled discussion about the stewardship of the environment.  
There are similar examples in English, science, history and economics.  However, in 
other subjects this process is still underdeveloped; the school acknowledges that the 
integration of faith concepts at this level is still very much a work in progress. 
 
At the last inspection, it was recommended that the long and medium term planning 
of the PSHE and careers education programme should be updated to ensure 
progression and coverage of key topics.  A review has been completed by the 
teacher responsible and, as a result, the programme now has much greater 
coherence and value.  The precise order in which topics are studied is flexible and 
the content is geared to the individual interests of the pupils.  In Key Stage 2, pupils 
learn about human rights, bullying, relationships, the Third World, refugees, 
remembrance, the way Britain is governed, the role of the student council, and 
drugs.  In Years 7-11, some topics are revisited while others are introduced 
according to pupils’ particular needs.  Key Stage 3 pupils consider personal qualities, 
rights and responsibilities, the law, the police, the court system, healthy lifestyles, the 
family, sexual health, self-image and self-fulfilment, financial planning and 
consumerism.  As they get older, secondary pupils find out about the world of work 
and undertake careers planning with help from the local Connexions service.  They 
compile their own further education and career plans and they consider how they 
might make the most of themselves, what they want from the job that they will do, 
and what their ideal work environment is.  The course is a lively and interesting one, 
supplemented by outside visits, including recently those to a number of universities, 
the Bank of England and the Crown Court.  Selected pupils in Years 7-11 attended a 
conference at the Houses of Parliament that focused on the achievements of black 
women.  There is also a programme of visits to the school by, for example, local 
business people, who participated in a very successful interview day, and members 
of the Oxford University mentoring scheme.  Pupils are thereby well prepared for the 
challenges of adult life and for the world of work.  They develop into mature, 
reflective and self-confident young people, and their concern and respect for others 
is evident in the way in which they conduct themselves. 
 
The school places considerable emphasis upon meeting the needs of all its pupils: 
the small class sizes enable teachers to get to know their pupils well and to devote a 
considerable amount of time to helping individuals to improve.  The trained school 
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counsellor and a learning mentor are also on hand to provide support and advice 
where necessary.  However, differentiation in lesson planning is still underdeveloped 
and the school’s commitment to supporting pupils’ individual needs would be 
strengthened by a review of this aspect of planning.  This is made all the more 
necessary by the practice of grouping together pupils in different years in one class.  
 
The school provides additional, targeted, after-school support in English for pupils 
preparing for GCSE and for the 12 pupils for whom English is not the principal 
language of their home.  Since its last inspection, the school has made considerable 
strides in its provision for pupils with learning difficulties including those with special 
educational needs.  Each student has an individual education plan in place.  These 
detailed documents identify the strengths and the needs of each pupil together with 
the strategies which staff are encouraged to use.  In addition, all staff have been 
trained in working with pupils with autism and dyslexia and more training is planned.  
The benefits of this training were evident in lessons observed during the inspection.  
 
Overall, the quality of teaching and learning is good.  Pupils have a positive 
approach to learning and willingly co-operate with their teachers who, in turn, 
respond with praise and encouragement, which helps to build self-confidence.  The 
standard of pupils’ behaviour in the classroom is high and generally teachers’ 
classroom management is secure.  Pupils work particularly well together and listen 
attentively when others make a contribution to the lesson. 
 
In the primary stage, the most effective lessons are well planned with a clear initial 
statement of learning objectives.  Teachers make overt links between the subject 
matter and faith issues.  In the secondary stage, because the link between Christian 
concepts and subject matter in lesson planning is less well established, opportunities 
are missed to prompt reflection and to extend spiritual understanding.  The school is 
aware of the need to do further work on the practical application of faith issues by 
spreading the good practice seen in some lessons to all.  
 
In the most effective lessons, the pace is swift and pupils are kept on their toes.  
Pupils make good progress due to their teachers’ energy and subject knowledge 
together with their use of a range of activities to engage the pupils’ enthusiasm.  
Good planning and the use of assessment information enable teachers to build on 
pupils’ prior learning and to anticipate possible misconceptions.  This was the case in 
an interesting and challenging Year 2-3 mathematics lesson on measurement, the 
success of which was helped by the teacher’s excellent classroom management 
based on clear instructions.  At best, teachers use open questioning to elicit higher 
order thinking skills, prompt reflection and extend learning.  In a Year 11 geography 
lesson, pupils made outstanding progress in applying their knowledge of flood 
management strategies to the Tees valley; the lesson was also notable for the cross-
curricular links with science and literacy and the planned differentiated support to 
meet individual needs.  Good cross-curricular links were also evident in a successful 
literacy lesson with Years 4-6.  In a Year 7-8 PSHE lesson, particular attention was 
paid to the development of pupils’ inter-personal and presentational skills; they were 
encouraged to be reflective and self-analytical and to engage in peer review within 
an environment in which it was safe to explore their feelings.  Peer assessment by 
pupils is also a feature of good lessons, for example the analysis of creative writing 
styles in a Year 11 English lesson. 
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The planned differentiated support, which characterises the best lessons, is not 
evident in the less successful ones.  In these lessons, tasks are insufficiently 
personalised to meet what is often a wide range of abilities and ages.  As a result, 
pupils are unclear about what they have to do and teachers then spend more time 
than anticipated in individual explanations.  In these lessons, the pace often drops 
and the concentration of the more able pupils begins to wander.  
 
The new head of teaching and learning has led the drive to improve the quality of 
marking and assessment across the school.  Teachers assess pupils’ work regularly 
and in a variety of ways and record their achievements.  The system of progress 
tracking which extends from Reception to Year 11 is in the process of being 
reviewed with the aim of identifying more precise targets for future progress, the 
better to inform the writing of reports and discussions with parents.  All parents 
receive copies of their children’s target sheet at the start of the academic year; they 
use a system of colour coding to identify progress against expectations and national 
norms.  The school now has more assessment data on its pupils than previously and 
in some subjects, but not all, the information is used effectively to inform planning 
and to set targets.  The head of teaching and learning regularly undertakes a 
detailed workbook scrutiny as a result of which the overall standard of marking is 
improving.  In most subjects, pupils benefit considerably from feedback on what went 
well, what would make the piece of work even better, and what needs to be 
addressed.  In discussion, pupils confirmed that they appreciate this approach and 
the school’s task now is to spread this good practice to all subjects. 
 
Spiritual, moral, social and cultural development of pupils 
 
The spiritual, moral social and cultural development of the pupils is outstanding.  On 
entering, one is left in no doubt that it is a Christian school.  Everywhere colourful 
displays and photographs celebrating the pupils’ work are accompanied by passages 
of scripture.  Biblical quotations and words of encouragement such as ‘Love’, ‘Hope’, 
‘Virtue’, ‘Excellence’ and ‘Achieve’ are displayed throughout the corridors and up the 
stairways. 
 
Pupils begin each school day with devotions.  There are also twice-weekly 
assemblies, which bring together the family of the school.  These assemblies are led 
by the pastor.  As someone who relishes the word of God and delights in sharing it 
with the pupils, he acts as an enthusiastic role model.  During assemblies, he brings 
the scriptures to life by making them relevant to the situations the pupils face in their 
own lives.  Pupils clearly enjoy these times of exuberant and heartfelt praise and 
worship and are willing to pray confidently and with much insight.  From the youngest 
to the oldest, pupils are given opportunities to lead and take part in assemblies by 
either playing an instrument or projecting the words onto the screen for others to 
sing, which serves to build their confidence.  The spiritual dimension is reinforced 
throughout the school day.  At the beginning and end of most lessons there are well-
established routines whereby a pupil leads the class in a prayer for God’s help in 
understanding a new concept or to give thanks for what has been learnt.  
 
Pupils are confident, self-assured and extremely polite and friendly.  Everywhere one 
goes there are smiling faces, willingly and actively looking to greet staff and visitors.  
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This is a credit to the school.  Pupils enjoy excellent relationships with their teachers 
and are courteous and respectful of each other.  This is clearly a high priority for 
teachers who seek to encourage pupils to grow not only academically but also 
socially.  Valuing and respecting one another is a priority and parents are confident 
that their children will be well cared for, their character nurtured and that they will be 
helped to reach their full potential.  A parent wrote, ‘I have tremendous confidence in 
Tabernacle.  My child has improved greatly since she has been a pupil here. We are 
both blessed that she attends Tabernacle as she can enjoy her Christian faith and 
her love for God is encouraged there’.  The school’s commitment to delivering a 
holistic approach to education is exemplified by the joint work of the trained 
counsellor and the pastor who offer emotional and pastoral support to pupils and 
parents who may need it. 
 
A priority of the school is to encourage pupils to express their views and to think 
carefully about the consequences of their actions for both themselves and others.  A 
recent visitor spoke about his experience of being a black man in politics and about 
how he had had to resist making choices that could lead to harmful consequences.  
Pupils are introduced to a knowledge and understanding of public services and 
institutions in England through the comprehensive PHSE curriculum.  There is a 
school council, which is democratically elected each year by the pupils, who also 
vote on the roles to which they believe the candidates are best suited.  The school 
welcomes visiting speakers who share their views about society; recently a talk by a 
university criminologist enabled older pupils to explore issues raised by gang culture.  
 
The school community has a rich cultural diversity, which it uses to good effect.  In a 
Year 7-8 cookery lesson, pupils were asked to bring in recipes from home as a way 
of celebrating Black History Month.  The school is situated within walking distance of 
a temple, an Iranian mosque and a synagogue, all of which are visited in order to 
help pupils understand and respect the religious and cultural views of others.  The 
EYFS pupils recently marked the Jewish festival of Sukkoth by leading an assembly 
and making shelters from leaves.  Other pupils presented a Passover card to the 
local rabbi.  
 
Welfare, health and safety of pupils 
 
The school makes good provision for the welfare, health and safety of its pupils.  
Since the last inspection, the designated person responsible for child protection has 
undertaken the relevant training and is now clearly named on the website and in 
other documentation available to parents.  All staff receive induction training by the 
child protection officer followed by termly updates in staff meetings.  As a result, all 
the regulations are now met. 
 
The school emphasises the importance of creating and maintaining a safe and 
secure learning environment for pupils, staff and visitors.  Regular risk assessments 
of the building, including fire risks and drills, are conducted by designated staff.  The 
outcomes are recorded and dated; any required actions are documented.  Several 
staff hold current first aid training certificates and the two EYFS staff possess 
paediatric first aid qualifications.  Science equipment is stored in a locked cupboard 
for safety. 
 



  9 
 

Pupils are well supervised during break and lunch time.  The outdoor play area 
although small, benefits from soft surfacing enabling pupils to play on the climbing 
frame and engage in chasing games safely.  They are aware of what to do if they 
see or are involved in an accident in the playground and who to go to for help.  Off-
site activities such as swimming and visiting the local park and the community sports 
centre ensure pupils enjoy more vigorous and challenging physical activities.  On all 
of these occasions, pupils are well supervised, and escorted by suitable adults.  Risk 
assessments and parental permission slips are completed for all off-site trips in 
compliance with regulations; the principal is notified and sanctions such outings.  
 
Pupils enjoy coming to school and attendance figures are good.  Admissions 
registers are set out as required and are completed correctly.  Attendance registers 
are taken twice daily, also as required.   
 
Behaviour in the school is outstanding.  Pupils are aware of the school rules, 
understand what is deemed acceptable and unacceptable behaviour, and are clear 
about subsequent consequences.  The school promotes good behaviour in a number 
of ways from verbal praise to merits, certificates and ‘Star of the Week’ awards.  It is 
currently reviewing its behaviour policy; teachers recognise that the present policy is 
not always clear as to when and how more serious matters are resolved, particularly 
for secondary pupils.  The school realises that there is a need for more consistency 
in the application of sanctions and, in its written policy, for an overt reference to 
Christian principles, including repentance, forgiveness and reconciliation.  
 
Pupils are without exception positive in their views of the school; one commented 
that ‘it’s like a big family’.  Those who previously attended larger and more 
impersonal schools draw favourable comparisons with the way in which they are 
treated by the staff at Tabernacle.  They feel safe, supported and valued.  They 
appreciate what their teachers do for them, especially the care and consideration 
that they are shown.  They feel that they are well taught and they enjoy learning.  A 
number commented that this love of learning has been inculcated since they joined 
the school.  They like their teachers’ insistence on high standards of behaviour both 
in the classroom and around the school.  The school has a zero tolerance approach 
to bullying and pupils know to whom to turn if they are anxious or in trouble.  They 
are encouraged to adopt healthy lifestyles and the contents of their lunch boxes 
confirm their parents support for the school’s commitment to provide a healthy, 
balanced diet.  
 
Suitability of staff, supply staff, and proprietors 
 
The school is fully aware of its responsibility to ensure that it makes and records 
checks on the suitability of all staff, including volunteers, and trustees.  Its records, 
including the Single Central Record and all associated checks, are clear, detailed 
and comprehensive. 
 
Premises of and accommodation at schools 
 
The main part of the school is a four-storey building.  The basement contains the 
girls’ toilets, kitchen, storage cupboards and the Year 4-6 classroom, which is also 
the ICT suite and is secured with barred windows.  The ground floor houses the 
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Nursery in a room for their exclusive use next to a single toilet.  This floor also 
houses Reception and Years 1-3 in a shared classroom.  Older primary and 
secondary pupils have most of their lessons on the first and second floors.  The 
school office and small library are also on the second floor.  The final room on the 
second floor is a multi-functional room serving as a medical room, as well as being 
used for interviews, receiving visitors, early morning prayers, staff preparation and 
counselling.  The annexe is used for school assemblies and devotions, break time 
refreshments, lunch, music lessons, drama, and art lessons; mobile screens 
separate the teaching from the meeting areas. 
 
Toilet and washbasin facilities for the girls and EYFS are adequate, although in the 
week of the inspection, one of the cubicles and the hot water supply to the girls’ 
toilets were out of action.  The school had moved quickly to secure the services of a 
plumber to remedy the problem.  The boys’ toilets are adequate for the present but, 
as at the last inspection, they will have to be increased if pupil numbers rise.  
 
Outside, the small play area is adequate for the numbers using it because break and 
lunchtimes are staggered.  The nearby community centre offers good facilities for PE 
and the local park provides a grassed area where pupils can play games. 
 
The school makes good use of its limited accommodation.  Flexible room 
timetabling, and the vigilant supervision of passageways help to ease the pressure of 
numbers.  For their part, the pupils move about the corridors and stairways and use 
the play areas with care and consideration for others.  In the event of a pupil being 
taken ill, the multi-functional room on the second floor can be swiftly cleared and set 
up as a medical room providing temporary accommodation until the pupil’s parents 
can be contacted.  By this means, the constraints of the building help to promote a 
strong community spirit based on mutual support and understanding on the part of all 
members of the school. 
 
Provision of information 
 
The school provides all required information through its school prospectus and the 
parents’ handbook.  Some information is also to be found on the school website. 
However, its quality is patchy.  There are excellent statements of the school’s vision 
and mission by the principal and the chairman of trustees but other information is 
difficult to find.  The school appreciates that, given its wish to improve the quality and 
impact of its marketing, this is a situation that needs urgent redress and useful 
information, such as recent public examination results, needs to be included.  During 
the inspection, it began to remedy the situation.  The school prospectus and the 
updated parents’ handbook are comprehensive and detailed documents, which are 
available to all current parents and prospective parents on request. 
 
Parents are overwhelmingly supportive of the school.  They speak of the warmth of 
the learning environment, the caring Christian ethos, the approachability and 
commitment of the staff and the school’s genuine desire to work in partnership with 
them.  They appreciate how quickly their children have been welcomed into the 
school community and the progress that they have made as a result.  One parent 
wrote about her daughter who had recently joined the school: ‘Even in this short 
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time, I can see a change in her like taking responsibility for her work and being 
happy to be in school’.  Another wrote that ‘The school is second home to my son’.  
 
Parents particularly appreciate the target sheet sent home at the start of the 
academic year and the subsequent feedback about their child’s academic progress.  
The quality of the annual reports produced for each pupil is outstanding.  They 
contain a statement of each pupil’s programme of study; this is set within the context 
of the school’s Christian ethos and is followed by a detailed assessment of their 
progress in each subject together with a summary evaluation by the class teacher, 
the head of teaching and learning, and the principal.  These assessments celebrate 
the progress made and set targets for future improvement.  Each report includes the 
pupil’s attendance record, contextual material as appropriate about National 
Curriculum levels and GCSE grades, and the attainment of each pupil set against 
them.  There is also space for parents to comment reaffirming the school’s wish to 
engage in a dialogue with parents over all aspects of their child’s education. 
 
Manner in which complaints are to be handled 
 
The school’s complaints procedure meets all the requirements.  In the last academic 
year, two formal complaints were made both being resolved at the preliminary stage. 
 
Compliance with the regulations 
 
The school meets all of the regulations for registration.  

 
The school meets the requirements of the Equality Act 2010. 
 
Meeting the expectations of CST 
 
The school’s religious ethos continues to meet the expectations of CST. 
 
What the school could do to improve further 
 
As part of future development the school might wish to consider: 
 

• continuing the process of reviewing the secondary curriculum to ensure that 
the school’s Christian ethos is integrated into all lesson planning and 
implemented in practice 

• extending to all subjects, the good practice in assessment and marking and 
the use of differentiation evident in some  

• in the EYFS stage, introducing more collaborative working to ensure 
consistency and to ease transition between the Nursery and Reception 
classes 

• for pupils in Reception, adopting a more systematic approach to assessment 
in line with the EYFS curriculum. 

 


